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School of Education 

Course Unit Syllabus  

 
Level of qualification:  
Professional Degree (EQF level 5) 
Study cycle:  
Infance Support 
 

Course Unit: 223010 –  
 Special educational needs  

Year 1 Semester 2 ISCED Code: 142 ECTS: 4 

 
Tipe of Course Unit: Compulsory 
 

 
Delivery Mode: Face-to-face 

 

 
Language of Instruction: Portuguese  

 

COURSE COORDINATOR: Maria João Dores 

HOURS OF WORK 

TOTAL 
HOURS 

Contact Hours 
Hours in 

autonomous 
work Theory 

Theory and 
practice  

Practical 
and 

laboratory 
work 

Field 
work 

Seminar 
Internsh

ip 
Tutorial 

guidance  
Other 

100       40                               60 100 

 
Prerequisites (if applicable): Not applicable 
 

LEARNING OUTCOMES (knowledge, skills and competence) 

 Know the concepts and practices that throughout history have marked the education of children / young people with SEN; 

• Identify models and organizational factors that facilitate the inclusion of children / young people with SEN; 

• Know the Portuguese legislative framework on the education of children / young people with SEN;  

Characterize the services and equipment for the care of children / young people with SEN; 

• Identify the special needs of the children / youth you work with; 

• Promote care in a perspective of differentiation adjusted to the diversity of students. 

 

CONTENTS 

1. Evolution of concepts and education of children / young people with SEN 

1.1. From the care perspective to integration 

1.2. Concept of Special Educational Needs 

1.3. The inclusion 

1.3.1. Theoretical-philosophical referents of inclusion 

1.3.2. Legislation and Service Organization 

2. Ways to look at special educational needs: Attitudes and practices 

3.Intervention Programs and Enabling Environments 

 

DEMONSTRATION OF THE CONTENTS COHERENCE WITH THE COURSE UNIT’S LEARNING OUTCOMES 

This curricular unit aims to deepen student knowledge of the care perspective to integration . With practical theoretical character, 
the focus is on theoretical reflexion about  ways of looking at special educational needs,,and also on knowledge of inherent 
practices for the performance of future child-support professionals.  

TEACHING METHODOLOGIES 
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It privileges the  analysis and discussion of themes,the systematic way of doing school work with theoretical aspects integrated in 
practical aspects of the progress profile of students. The school work, whether oral or written, will be contested on statements in 
the contents and on license agreements in web and book research.  

DEMONSTRATION OF THE COHERENCE BETWEEN THE TEACHING METHODOLOGIES AND THE LEARNING 
OUTCOMES 

 

Promotes learning curriculum, grounding your professional practice in a specific knowledge resulting in producing  and using 
diverse teachings integra in concrete actions in practice, in an ethical and social state. 

Resort to your own profession,supported in research and shared experiences of the educational practice. 

Uses, in an integrated form,aspects of your specialty and cross and multidisciplinary teachings suitable to the respective level of 
teaching. 

Reflects on your practices, support in experience and research and in other other important resources for the evaluation 

of your professional development, namely  your formation project. 

Complementary: 

The perspective of team work is the enriching factor of your formation and the professional activity privileging the sharing of 
knowledge and experiences. 

Develop personal competencies, social and professional, in a formation perspective throughout your life, considering the 
diversity and similarity of realities. 

Parcial: 

Assume like a professional in support of education with a specific function of supporting educational action. 

Mount your professional knowledge in orientations of politics, concepts,  practices and models  that facilitate the inclusion of 
children / young people 

Value the different  teachings and cultures fighting  exclusion and discrimination. 

EVALUATION METHODS 

Annually defined by the course coordinator/ jury of the UC, in accordance with the modalities provided in the Internal School 
Regulation, and specified in the guide of the UC.Field works; 

Teamworks; 

Group work in the context of the classroom; 

Frequency 
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